Criteria to Guide Textbook Decisions: Reflections
from a Classroom Teacher and Teacher Trainer
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[Abstract] Based on my years of experience as a classroom teacher and teacher trainer and
guided by some of the textbook review and adoption guidelines currently being used in the United
States, | first describe the problems with current textbooks and then explain the kind of
textbooks teachers and school districts are looking for. First of all, ideal textbooks should be
interesting to students. They need to.pay close attention to the principles of second language
acquisition, to focus on communication rather than grammar, to provide authentic tasks that are
real and meaningful, to integrate language and culture, to use age and level appropriate authentic
materials, to include performance-based assessmints, to focus on target language use, to have
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